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Session Overview

• The Interdependent Components of    

Self-Management

• The Physical, Emotional, Attributional,

and Behavioral Connections to 

Self-Management

• Be socially, emotionally, 

attributionally, and behaviorally 

aware of themselves and others

• Demonstrate successful 

interpersonal, social problem-

solving, conflict prevention and 

resolution, social-emotional 

control, coping, and behavioral 

skills

• Effectively control their

own emotions, thoughts, 

and behavior 

Self-Management Definition 
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• Awareness does not translate into 

behavior without instruction

• Talk does not Change Behavior

• Students must be taught 

interpersonal, social problem-

solving, conflict prevention and 

resolution skills, and emotional 

control and coping skills from pre-

school through high school

• The instruction must embrace 

social learning theory

Self-Management Realities

What We Know:

The Interdependent Components of 

Self-Management

Emotional 

Self-Management Skills

Attitudinal-Attributional

Self-Management Skills

Social-Behavioral 

Self-Management Skills

What Key Self-Management 

Competencies do Students Need?

• Social Competencies

Listening, Engagement, and Response Skills

Communication and Collaboration Skills

Social Problem-Solving and Group Process Skills 

Conflict Prevention and Resolution Skills

• Emotional Competencies

Emotional Awareness, Control, and Coping Skills—

Self and Others

Self-Concept/Self-Esteem Skills

• Behavioral Competencies

Social, Interactional Skills

Classroom and Building Routine Skills

Instructional and Academic Supporting Skills
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Exploring Student Factors 

Related to Self-Management

Activity:

❑ What do our students need to do to stay physically 

healthy?

❑ What are our students’ typical “emotional triggers”

❑ What negative self-statements (reflecting their attitudes, 

beliefs, expectations, attributions) do our students 

typically make?

❑ What behaviors do our students most need to be 

successful at school?

Please Stop the Tape 

and Take Some Time 

to Write Down 

Your Thoughts about 

these Questions

The Physical, Emotional, Attributional, 

Behavioral Connection

Behavioral/

Interactional

Attitudinal/ 
Attributional

Emotional/

Affective

Physical/

Physiological

7

8

9



©-- Copyright 2022

All rights reserved

Project ACHIEVE Press

4

Physical/

Physiological

The Physical, Emotional, Attributional, 

Behavioral Connection

Facilitating Students’ Self-Management

Feedback:

❑ What do our students need to do to stay 

physically healthy?

❑ What are our students’ typical “emotional triggers”?

❑ What negative self-statements (reflecting their attitudes, beliefs, 

expectations, attributions) do our students typically make?

❑ What behaviors do our students most need to be successful at 

school?

Thinking about Physical/Physiological 

Functioning

➢ Sleep, diet/nutrition, exercise, vision, hearing

➢ Poverty, chronic stress, poor nutrition affect 

young children’s brains:
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Thinking about Physical/Physiological 

Functioning

*  Pre-Frontal Cortex:  

Executive functioning—i.e., short-term 

memory, social and emotional control, 

problem-solving, decision-making, planning, 

thinking, goal-setting and the ability to 

suppress urges

Emotional/

Affective

Physical/

Physiological

The Physical, Emotional, Attributional, 

Behavioral Connection
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Facilitating Students’ Self-Management

Feedback:

❑ What do our students need to do to stay physically healthy?

❑ What are our students’ typical “emotional 

triggers”?

❑ What negative self-statements (reflecting their attitudes, beliefs, 

expectations, attributions) do our students typically make?

❑ What behaviors do our students most need to be successful at 

school?

Helping Students Identify their

Emotional Triggers

Common Student Stressors

▪ Academic Stress

▪ Social Stress

▪ Family/Peer Discord

▪ Local, National, World

Events

▪ Traumatic Events

▪ Significant Life 

Changes

Common Triggers of Teen Stress

Academic Stress: Grades, College, Amount of Work

Social Stress: Peer Acceptance, Bullying, (Romantic) Relationships, 

Peer Pressure, Explicit/Implicit Racial/Gender/SES Bias/Prejudice

Family Discord: Unrealistic Expectations, Marital Problems, Strained 

Sibling Relationships, Family Illness and Loss, Financial Stress

Local, National, World Events: School Shootings/Violence, Acts of 

Terrorism, Social/Racial Strife, Natural Disasters 

Traumatic Events: Death of a Family Member or Friend, Accidents, 

Enduring Emotional, Physical, or Sexual Abuse

Significant Life Changes: Moving, Starting a New School, 

Parental Divorce, Remarriage (into a Blended Family)
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Helping Students Identify their

Emotional Triggers

Categories of Student Triggers

▪ People: Teachers, Peers, Family

▪ Places:  Classrooms, Common Areas, Others

▪ Events:  Reading, Cooperative Groups, Lunch

▪ Things:  Homework, Teacher Directions

▪ Activities/Events:  Assemblies, Answering 

Questions, Classroom Presentations

▪ Thoughts/Memories: Past Failures, Home/Family,

Being Teased or Rejected

Connecting Settings, Situations, 

the Brain and Emotions

➢ Poverty, chronic stress, poor nutrition affect

young children’s brains:

*  Hippocampus and Amygdala

(Parts of Limbic System):  

Play important roles with emotions,    

managing responses to fear and stress, and

in consolidating information from short-term

memory to long-term memory.

The Hippocampus and Amygdala
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Hippocampus

➢ Part of the limbic system

➢ Involved in memory forming, organizing, and 

storing memories

➢ Particularly important in forming new memories 

and connecting emotions and senses, such as 

smell and sound, to memories

➢ Acts as a memory indexer by sending memories 

out to the appropriate part of the cerebral 

hemisphere for long-term storage and retrieving 

them when necessary

The Hippocampus and Amygdala

Amygdala

➢ Part of the limbic system

➢ Plays a key role in the processing of emotions, 

both fear responses and pleasure

➢ Conditions such as anxiety, autism, depression, 

post-traumatic stress disorder, and phobias are 

linked to abnormal functioning of the amygdala, 

owing to damage, developmental problems, or 

neurotransmitter imbalance.

The Hippocampus and Amygdala

Thinking about Emotions

➢ Adrenalin and Cortisol

➢ Students on an “Emotional Tightrope”

➢ Emotions affect Thoughts, Behavior, and 

Performance

➢ Emotions affect Engagement and Attention

➢ The emotional environment created by teachers, 

teacher stress, and the availability of resources 

affects (1st Grade) affects attention and higher 

levels of internalizing/externalizing problems
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The Impact of Trauma on Behavior 

Individual trauma results from exposure—through an 

event, a series of events, or a set of circumstances 

generally outside the range of daily human experience—

typically involving actual or threatened death, serious 

injury, or sexual violence.

Trauma has lasting adverse effects on the individual’s 

functioning and mental, physical, social, emotional, or 

spiritual well-being—sometimes resulting in inappropriate 

behavior at school.  

While not condoning the misbehavior, the ultimate 

solution to the behavior is accurate assessment and 

intervention.

The Impact of Trauma on Behavior 

At its most extreme levels, behavior related 

to trauma often involves a neuro-behavioral 

event, and not a disciplinary event . . .

EXPLAIN THE 

DIFFERENCE…

Please Stop the Tape 

and Take Some Time 

to Write Down 

Your Thoughts about 

Our Discussion so Far
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Attitudinal/ 
Attributional

Emotional/

Affective

Physical/

Physiological

The Physical, Emotional, Attributional, 

Behavioral Connection

Facilitating Students’ Self-Management

Feedback:

❑ What do our students need to do to stay physically healthy?

❑ What are our students’ typical “emotional triggers”?

❑ What negative self-statements (reflecting their 

attitudes, beliefs, expectations, attributions) do 

our students typically make?

❑ What behaviors do our students most need to be successful at 

school?

Thinking about Cognitions and 

Attitudes 

➢ Research on:  Attitudes, Beliefs, Expectations, 

Attributions, Cognitions

➢ Beliefs and Depression (Aaron Beck)

➢ Beliefs and Performance (Sports, Academics)

➢ Research on:  Telling/repeating that Students 

can be Successful (Attribution Retraining)
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Sample Negative Attributions That 

Can Trigger Students’ Emotions

Behavioral/

Interactional

Attitudinal/ 
Attributional

Emotional/

Affective

Physical/

Physiological

The Physical, Emotional, Attributional, 

Behavioral Connection

Facilitating Students’ Self-Management

Feedback:

❑ What do our students need to do to stay physically healthy?

❑ What are our students’ typical “emotional triggers”?

❑ What negative self-statements (reflecting their attitudes, beliefs, 

expectations, attributions) do our students typically make?

❑ Group 4:    What behaviors do our students most

need to be successful at school?
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The Interdependent Components of 

Self-Management

Emotional 

Self-Management Skills

Attitudinal-Attributional

Self-Management Skills

Social-Behavioral 

Self-Management Skills

What Key Self-Management Competencies   

Do We Need to Teach Specific Students?

• Social Competencies

Listening, Engagement, and Response Skills

Communication and Collaboration Skills

Social Problem-Solving and Group Process Skills 

Conflict Prevention and Resolution Skills

• Emotional Competencies

Emotional Awareness, Control, and Coping Skills—

Self and Others

Self-Concept/Self-Esteem Skills

• Behavioral Competencies

Social, Interactional Skills

Classroom and Building Routine Skills

Instructional and Academic Supporting Skills

Preschool to Early Elementary

Stop & Think Social Skills

At the preK through Grade 1 level, the ten primary skills are:

Listening Waiting for an Adult’s Attention-

Following Directions How to Interrupt

Using Nice Talk Ignoring

Asking for Help Dealing to Teasing

Waiting for Your Turn Dealing with Losing

Dealing with Consequences

At the preK through Grade 1 level, the ten advanced skills are:

Ignoring Distractions Joining an Activity

Rewarding Yourself Using Brave Talk

Sharing Dealing with Being Left Out

Deciding What to Do Dealing with Anger

Asking for Permission Apologizing
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Early to Middle Elementary School

Stop & Think Social Skills

At the Grade 2 through Grade 3 level, the ten primary skills are:

Listening Waiting for an Adult’s Attention-

Following Directions How to Interrupt

Asking for Help Apologizing

Ignoring Distractions Accepting Consequences

Contributing to Discussions/ Dealing to Teasing

Answering Classroom Questions Dealing with Losing

At the Grade 2 through Grade 3 level, the ten advanced skills are:

Deciding What to Do Avoiding Trouble

Asking for Permission Dealing with Anger

Joining an Activity Dealing with Being

Giving/Accepting a Compliment Rejected or Left Out

Understanding Your/Others’ Feelings Dealing with Accusations

Dealing with Peer Pressure

Middle to Late Elementary School

Stop & Think Social Skills

At the Grade 4 through Grade 5 level, the ten primary skills are:

Listening Apologizing

Following Directions Accepting Consequences

Asking for Help Dealing with Anger

Ignoring Distractions Dealing with Being Rejected

Dealing to Teasing or Left Out

Walking away from a Fight

At the Grade 4 through Grade 5 level, the ten advanced skills are:

Setting a Goal Understanding Your/Others’ Feelings

Evaluating Yourself Dealing with Accusations

Responding to Failure Dealing with Fear

Beginning/Ending a Conversation Dealing with Peer Pressure

Giving/Accepting a Compliment Dealing with Another Person’s Anger

Middle and High School

Stop & Think Social Skills

At the Adolescent level, the ten primary skills are:

Listening/Following Directions Dealing with Consequences

Asking for Help Understanding Your/Others’ Feelings

Ignoring (Distractions) Dealing with Anger/ Walking Away

Dealing with Teasing, Being from a Fight

Rejected, or Left Out Dealing with Peer Pressure

Apologizing Dealing with Accusation

At the Adolescent level, the ten advanced skills are:

Setting a Goal Standing Up for your Rights

Evaluating Yourself Responding to Failure

Beginning/Ending a Conversation Avoiding Trouble

Giving/Accepting a Compliment Dealing with Fear

Being a Good Leader Dealing with Another Person’s Anger
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When There are Physical, 

Emotional, Cognitive, Behavioral Gaps

Behavioral/

Interactional

Attitudinal/ 
Attributional

Emotional/

Affective

Physical/

Physiological

Social, Interpersonal,

Conflict Prevention/ 

Resolution Skills Training

Social Problem-Solving, 

Attributional, Thought-

Stopping Training

Emotional Control and

Coping Training;

Relaxation Therapy

Physiological Cue and

Control Training; Medication

Questions & Discussion . . . . . . 

• How well do teachers 

understand the impact of 

these Brain-Behavior 

components?

• Who can provide this 

training?

• What school team or 

committee is available to 

facilitate a school-wide 

approach in this area?

Please Stop the Tape 

and Take Some Time 

to Write Down 

Your Thoughts about 

these Questions
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Session Review

• The Interdependent Components of    

Self-Management

• The Physical, Emotional, Cognitive,

Behavioral Connections to Self-

Management

Howard M. Knoff, Ph.D.

President, Project ACHIEVE 

Educational Solutions 

49 Woodberry Road

Little Rock, Arkansas 72212  USA

E-mail:   howieknoff1@projectachieve.info

Phone:   501-312-1484

Websites:  www.projectachieve.info

Blog:  www.projectachieve.info/blog

Twitter:  @DrHowieKnoff
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