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Presentation Preview

A Definition and the Importance of Student
Self-Management

Goals/Outcomes of a School-wide Social-Emotional
Learning/Positive Behavioral Support System
(SEL/PBSS)

The Evidence-based Components of School
Discipline, Classroom Management, &
Student Self-Management

Expanding the Components into a Multi-Tiered
Context
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The Ultimate l
Educational Goal

IS TO:

Maximize ALL Students’
Academic Achievement and
Social, Emotional, and Behavioral
Development

4
From a Student Perspective...
Academic Social,
Learning, Emotional,
Mastery, and .
and Behavioral
Achievement Development
‘ Our Goal is ‘
to create...
Independent Self-Manager
Learner
5

The Interdependence Between
Academics and Behavior

Academic Success Behavioral Success
Influenced by Students’ Influenced by Students’
Social Emotional and Academic Readiness,
Behavioral Competency Motivation and Success
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From a Student Perspective...

Social,
Emotional,
and
Behavioral
Development

Our Focus in this @
Course is on...

Student Self-Management

Self-Management Definition

e W

* Be socially, emotionally,
attributionally, and behaviorally
aware of themselves and others

+ Demonstrate successful
interpersonal, social problem-
solving, conflict prevention and
resolution, social-emotional
control, coping, and behavioral
skills

 Effectively control their
own emotions, thoughts,
and behavior

Self-Management Realities

What We Know:

« Awareness does not translate into
behavior without instruction

« Talk does not Change Behavior

« Students must be taught
interpersonal, social problem-
solving, conflict prevention and
resolution skills, and emotional
control and coping skills from pre-
school through high school

« The instruction must embrace
social learning theory

c- Copyright 2022 Project ACHIEVE Press
All rights reserved 3



Operationalizing Self-Management

Emotional
Self-Management Skills

Attributional-Attitudinal
Self-Management Skills

Social-Behavioral
Self-Management Skills

10

What Key Self-Management
Competencies do Students Need?

Social Competencies
Listening, Engagement, and Response Skills
Communication and Collaboration Skills
Social Problem-Solving and Group Process Skills
Conflict Prevention and Resolution Skills

Emotional Competencies
Emotional Awareness, Control, and Coping Skills—
Self and Others
Self-Concept/Self-Esteem Skills

Behavioral Competencies
Social, Interactional Skills
Classroom and Building Routine Skills
Instructional and Academic Supporting Skills

11

Ultimately... Competence is
Demonstrated by Behavior . ..

Being Prepared to Learn:
Be a Good Listener
Follow Directions Quickly, the First Time
Work Quietly Without Disturbing Others
Complete Work on Time
Raise Your Hand Before You Speak
Ignore Distractions

Staying Safe:
Keep Arms, Feet, Body to Yourself — In Your Own Space
Sit In Chair Properly — 6 on the Floor
Treat Classroom Furniture, Books, Other Materials Properly
Walk Safely In the Classroom
Ask Adults for Help to Solve Serious Problems

12
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In the Classroom. .. and

Being Behaviorally (Self-)Accountable:

Be Aware of Your Own Feelings and the Feelings of Others
Take Responsibility for Your Own Actions and Statements.
Tell the Truth/Be Honest

Accept Consequences Quickly and Appropriately
Apologize Appropriately (words and actions)

Be a Good Leader and a Good Follower

Demonstrating Prosocial Interactions:

Speak Positively (Appropriate Tone, Volume, and Pitch of Voice)
Respect Yourself, Others, and Property (School, or Personal)
Start and Finish Conversations Appropriately

Be Kind and Cooperate with Others

Respond Appropriately to Peer Pressure

Discuss Disagreements in a Calm and Productive Manner

13

Across the Common Areas of the School

Hallway

Bathroom

Buses

Playground

Cafeteria

Courtyards

Auditorium

Study Halls
Library/Media Center
Computer/Tech Rooms
Entering/Leaving Building

14

WHY... Is Self-Management Important in Schools?

When Students have these Skills . . . then many of the
in-school behavioral issues related to the following
are successfully addressed or moderated:

* Poverty

* Trauma

* Teasing and Bullying

* Social Skill Gaps

* Anger and Emotional Control gaps
* Self-Concept and Self-Esteem gaps
* Drugs, Tobacco, Alcohol

* Some Mental Health correlates

15

c- Copyright 2022 Project ACHIEVE Press
All rights reserved 5



WHY... Is Self-Management Important in Schools?

« Facilitates academic
engagement and achievement

« Essential to cooperative and
project-based learning

« Inherent part of classroom
management

« Supports positive, safe school
and classroom climate

The ultimate goal/replacement
behavior for challenging
student interventions

16

Poll: Who is Responsible for
Student Management in Your School?

100% Administrators

(o)

75% Administrators/
25% Instructional Staff

[0

o 50% Administrators/
50% Instructional Staff

25% Administrators/
75% Instructional Staff

e}

100% Instructional Staff

(o}

17

Please Stop the Tape
and Take Some Time
to Write Down

Your Thoughts about
these Questions
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The Goals/Outcomes of a School-wide
Social-Emotional Learning/Positive
Behavioral Support System
(SEL/PBSS)

19

Goals and Outcomes of a
School-wide SEL/PBSS System

1. High levels of academic engagement and academic
achievement for all students.

2. High levels of effective interpersonal, social problem-
solving, conflict resolution, and coping skills/behaviors by
all students (and staff).

3. High levels of critical thinking, reasoning, and problem-
solving skills by all students (and staff).

4. High levels of teacher confidence- relative to
instruction, classroom management, and in helping
students with academic or behavior problems.

20

Goals and Outcomes of a
School-wide SEL/PBSS System

5. Consistently effective instruction and classroom
management across all teachers/instructional support staff.

6. Low levels of classroom discipline problems, discipline
problems that need to involve the Principal, or discipline
problems that require student suspensions or expulsions.

7. High levels of parent support and involvement in
student self-management.

21
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Evidence-based Models vs. Frameworks I

PBIS

Prgject ACHIEVE'’s Self.-Select

Evidence-Based Model Eramenor
22
The Need to Focus on I

SEL Practices, NOT Programs
A Harvard Graduate School of Education SEL research group
recently identified 40 different SEL frameworks.

Representing this state of confusion, they stated:

Throughout its history, the field of social and emotional
learning (SEL) has been defined or characterized in a variety
of ways. In some respects, the term SEL serves as an
umbrella for many subfields with which many educators,
researchers, and policy-makers are familiar (e.g., bullying
prevention, civic and character education and development,
conflict resolution, social skills training, life skills, “soft” or
“non-cognitive” skills, 21st century skills).

23

The Need to Focus on
SEL Practices, NOT Programs

The Harvard SEL research group continued:

However, discussion of this broad non-academic domain lacks
clarity about what we mean and is beset by dilemmas about how
best to measure and promote skills in this area.

Underlying this challenge, and in some ways compounding it, is
the fact that the field more generally is structured around a large
number of organizational systems or frameworks that often use
different or even conflicting terminology to talk about a similar set
of skills.

24
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Behavioral Skills
Attributional Skills
ional Skills

Districts need a pre-K through high school health, mental health, wellness,
and diversity/equity curriculum that is scaffolded, articulated, and has a
well-planned and prepared scope and sequence.

25

Reflections

Is your District/School’s discipline and
behavior management system. . .

1. Integrated into your District/School Improvement plan
and process?

2. Focused on teaching, reinforcing, and maximizing
students’ prosocial and self-management behavior,
rather than minimizing behavioral problems?

3. Organized at the school and grade-level—rather than at
the individual classroom and teacher level?

26

Please Stop the Tape
and Take Some Time
to Write Down

Your Thoughts about
these Questions
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The Scientific Components of an
Effective SEL/PBSS System

28

The “Scientific Core” of Students’ Social,
Emotional, and Behavioral Self-Management

Relationships and
Positive School
Climate

Motivation and Special Situations—

Accountability Setting and Student

29

Establish, Build, and Maintain Positive
Staff, Peer and Student Interactions

Relationships and
Positive School
Climate

Motivation and

Special Situations—
Setting and Student

Accountability

30
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Establish, Build, and Maintain Positive
Staff, Peer and Student Interactions

Students to St:]dents Staff to Students & Parents

31

Please Stop the Tape
and Take Some Time
to Write Down

Your Thoughts about
these Questions

33
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Positive School Climate Elements

ENGAGEMENT SAFETY ENVIRONMENT

U.S. D of Education’s ED School Climate
Survey tool (EDSCLS, 2014)

The “Scientific Core” of Students’ Social,
Emotional, and Behavioral Self-Management

Relationships and
Positive School R LEEELLEL 4
Climate

Motivation and Special Situations—

R Setting and Student

Accountability

Identify Behavioral Expectations
and Teach Them

Relationships and
Positive School
Climate

Motivation and Special Situations—

D Setting and Student

Accountability

36
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Classrooms

Classroom Behavioral Expectations

Being Prepared to Learn:
Be a Good Listener
Follow Directions Quickly, the First Time
Work Quietly Without Disturbing Others
Complete Work on Time
Raise Your Hand Before You Speak
Ignore Distractions

Staying Safe:
Keep Arms, Feet, Body to Yourself — In Your Own Space
Sit In Chair Properly — 6 on the Floor
Treat Classroom Furniture, Books, Other Materials Properly
Walk Safely In the Classroom
Ask Adults for Help to Solve Serious Problems

38

Classroom Behavioral Expectations

Being Behaviorally (Self-)Accountable:

Be Aware of Your Own Feelings and the Feelings of Others
Take Responsibility for Your Own Actions and Statements.
Tell the Truth/Be Honest

Accept Consequences Quickly and Appropriately
Apologize Appropriately (words and actions)

Be a Good Leader and a Good Follower

Demonstrating Prosocial Interactions:

Speak Positively (Appropriate Tone, Volume, and Pitch of Voice)
Respect Yourself, Others, and Property (School, or Personal)
Start and Finish Conversations Appropriately

Be Kind and Cooperate with Others

Respond Appropriately to Peer Pressure

Discuss Disagreements in a Calm and Productive Manner

39
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Behavioral Expectations for the
Common Areas of the School

Hallway

Bathroom

Buses

Playground

Cafeteria

Courtyards

Auditorium

Study Halls
Library/Media Center
Computer/Tech Rooms
Entering/Leaving Building

40

The Goal of an Evidence-Based
Social Skills Program

TO:

« Teach Children Interpersonal, Social Problem-
Solving, Conflict Prevention and Resolution,
and Emotional Control and Coping Skills

+« That facilitate their Social-Emotional/
Behavioral Development, and

+ Help them develop Self-Management Skills

41
The Stop & Think
Social Skills Program
Listening Waiting for an Adult’s Attention-
Following Directions How to Interrupt
Asking for Help Dealing with Losing
Ignoring Distractions Apologizing
Dealing to Teasing Dealing with Consequences

Contributing to Discussions/Answering Classroom Questions

Deciding What to Do Avoiding Trouble
Asking for Permission Dealing with Anger
Joining an Activity Dealing with Being Rejected or
Giving/Accepting a Compliment  Left Out
Understanding Your/Others’ Dealing with Accusations
Feelings Dealing with Peer Pressure
42
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Social skills training must take place in a classroom
setting with the teacher as primary role model.

43

Teaching social-emotional skills is like teaching a basketball team:
You script, “block” the behavior, and ensure readiness through
practice, practice, practice.

44

Research-to-Practice: How to Teach
Social, Emotional, and Behavioral Skills

Academic Self-Management
Skills Skills

Teach

Demonstrate

Practice

Monitor

Apply
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Helping Students Learn and Demonstrate
Social, Emotional, and Behavioral Expectations

1. Do not assume that students know or understand
the expectations

2. State the expectations positively

3. Teach the specific behaviors that meet
the expectations

4. Demonstrate the behaviors while verbalizing the steps

5. Practice the behaviors with the students while
verbalizing the steps

6. Be Consistent

46

Social Skills are Taught Using a
Two-Week Rotation

Teach m

Apply < Review

Infuse ¢ d

47

WHO SUPPORTS Social, Emotional,
and Behavioral Skills Instruction?

** The Training should be Supported
by Pupil Personnel and other
Specialists and Administrators

Co-Teaching Tier 1
Pull-in Practice Tier1 Tier2
Pull-out Practice Tier2 Tier 3

48
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Please Stop the Tape
and Take Some Time
to Write Down

Your Thoughts and
Questions

The “Scientific Core” of Students’ Social,
Emotional, and Behavioral Self-Management

Motivation and Special Situations—
Accountability Setting and Student

50

Motivate and Hold Students Accountable for
Expected Behavior

Motivation and Special Situations—
Accountability Setting and Student

51
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Motivating and Holding Students Accountable
for SEL/PBSS Expectations and Interactions

Students need to be (self-)motivated to demonstrate the
SEL/PBSS classroom/school expectations.

Motivation occurs when there are powerful and
meaningful incentives and/or consequences for the
expected SEL/PBSS expectations that are consistently
applied and valued by the students and peer group(s).

It is best when students hold themselves accountable
for their appropriate and inappropriate behavior, but—
more realistically—teachers and staff usually are
involved and take the lead.

52

The Behavioral Matrix: Integrating the
Discipline Code into Behavioral Accountability

Students need to be held accountable (and, ultimately,
hold themselves accountable) for their appropriate and
inappropriate behavior

Just as there are grade-level academic standards, there
need to be grade-level behavioral standards

Appropriate behavior (by students)—and responses (by
staff) to appropriate and inappropriate behavior—need
to taught, mastered, and applied at an automatic level
over time

53

The Behavioral Matrix: Integrating the
Discipline Code into Behavioral Accountability

The Behavioral Matrix represents a grade level team’s
system of behavioral standards and student
accountability

The Behavioral Matrix is a blueprint that provides
structure, predictability, and (grade- and building-level)
consistency to classroom management

Over time and use, the Behavioral Matrix helps students
and staff to internalize the behavioral standards,
expectations, and responses needed for successful
classroom and school interactions

54
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Holding Students Behaviorally Accountable

Expected Prosocial Behaviors Responses

Classroom and Common Areas of Positive Responses, Incentives,
School Rewards

Inappropriate, Challenging Responses that Facilitate
Behavior Continuum Behavioral Change

Intensity I: Annoying Behavior —> Corrective Responses

Intensity II: Disruptive/Interfering ——> Classroom-based Consequences +

Positive Behavioral Practice

Intensity I11: Persi: iSOCi; —> Cl Removal, Teacher/
Administrator Consequences +
Positive Behavioral Practice ***
Intensity IV: Severe/Dangerous —> Cl Removal, A

Code of Conduct Response +
Restorative/Positive Practice ***

*** Evaluate the need for Functional Assessment/Strategic Intervention

55

Developing Grade-Level
Behavioral Matrices

The Process of Development:

Phase 1: Grade or Cluster Levels

Phase 2: Building Level Discipline Team

Phase 3: Grade Level Check-off
(Student and Parent Involvement)

Phase 4: Building Level Check-off

Phase 5: Faculty Adoption

Phase 6: School-wide Roll-out and
Implementation

56

Kindergarten

Expected Classroom Behaviors:

Incentives & Rewards:

Listen Walking nside the classroom/ouikding | Stamps Troasure box
Keep hands/feet 1o sell Raising hand before talking Stickers Posiive Postcard Home
Follow diections. Sharing Special unch i the classroom _ Exra Center Time
Use inside voice Ignoring Distractions Praise, praie, praise! High Fives/Class Choers
Taking Tums Asking for Help
[ —————————
Intensity 1 Behaviors: Corrective Responses:
N attention Visual, non-verbal, physical prompt
Taking out of tum Non-speech noises that isrupt Proximity
Notfollowing dirctions. Rocking,tting, fallng out o seat Redirection
Tatting Taking without permission Waming
Distracting others Calinglblurting out answers “Stop and Think’ prompt
Loud Voice Not puting materials/toys away Folder mark
“Bad Touch" behavior Pushing n e Move student (o another seat
Note sent home
Intensity 2 Behaviors: Consequences:
Coninuing Intensity 1 Behaviors Move sludent o ancther seal
Not following directons Passive o aciive defiance || Loss of rivieges
Arguing with teacherfalking back  Lying Loss of recess
Chronic socializing with peers. Running in Class Time-out in class
on parent
Pushing/poking others Parentltoacher conference
Screaming/shouting out Swearing Lonely lunch
Stay inside at recess wih teacher
Intensity 3 Behaviors: Consequences:
IS Continuing Intensity 2 Behaviors
2 Not following directonsisignifcant defiance Offce referral
|| Thoving fmiuratdangerous materals Phone contactwith parent

Hazardous behaviors/saely issues Parentteacher conference
Physically threatening behavior Steaing In-school suspension
Physical aggression Vandaiism

Fighting with intent to cause bodily harm  Spilting
Bullinglverbally threatening behavior iting

57
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Tntars by 3 behavers s ek
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Motivating and Holding Students Accountable
for SEL Expectations and Interactions

Questions

How will powerful and meaningful student incentives
and consequences be built into the SEL/PBSS
classroom system?

How will teachers and others consistently hold students
accountable for their appropriate and inappropriate
SEL/PBSS interactions?

How will students and the peer group(s) be involved in
these initiating and reinforcing SEL/PBSS processes?

59

Please Stop the Tape
and Take Some Time
to Write Down

Your Thoughts about
these Questions
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The “Scientific Core” of Students’ Social,
Emotional, and Behavioral Self-Management

Relationships and
Positive School

Climate

Motivation and Special Situations—
Accountability Setting and Student

61

Be Consistent Across Time, Students,
Staff, Settings, and Situations

Relationships and
Positive School
Climate

Motivation and

Special Situations—

Accountability Setting and Student

62
Sd-i-ings Shudents
T Consishensy |
Time Teachers
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Inconsistency creates confused, differential, manipulative,
entitled, and/or emotionally reactive behavior.

64

Inconsistency undercuts accountability and increases or
strengthens students’ inappropriate behavior

65

The “Scientific Core” of Students’ Social,
Emotional, and Behavioral Self-Management

Relationships and
Positive School L TEETETTR] 2
Climate

Motivation and

Special Situations—
Setting and Student

PRI

Accountability

66
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Apply the Process Recognizing the Need to
Adapt to Different Settings and the Impact of
Peers

Relationships and
Positive School & LELLELED »
Climate

Motivation and Special Situations—
Accountability Setting and Student

67

Special Situation 1:
Common Areas

Hallway, Bathroom, Buses,
Playground, Cafeteria,
Assemblies, Libraries

o
- 4
N °”Es1-mdn
NDERS i
2 DONT ASSCCIATE Gm
WiTH HER
= e

Wimadl

Teasing, taunting, bullying and harassment usually occur
in common areas of the school.
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The Third
Special
Situation

- Biological/Medical

> Poverty

* Homelessness

* Mental health issues
- Disabilities

- Significant trauma

+ Dysfunctional homes

70

20% to 40% of students
have social, emotional or
behavioral challenges
during their school careers

e

80% of students who need more strategic or intensive social,
emotional, or behavioral services don’t get them.

72
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The Home Stretch. . ..

73

The “Scientific Core” of Students’ Social,
Emotional, and Behavioral Self-Management

' Relationships and
~ Positive School -

Motivation and Special Situations—
Accountability Setting and Student

74

Practices, NOT Programs

This Science transcends “Packaged Programs”
in the following areas:

* Cultural Competence

* Character Education

* Poverty Awareness

* Social-Emotional Learning

* Trauma Sensitivity

* Mindfulness

* Restorative Justice

* Reductions in Disproportionality
* Teasing and Bullying Programs

75
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SEL/PBSS and Multi-Tiered Prevention, Strategic
Intervention, and Intensive Need Services

Academ.ic Behavioral
Instructlon_ Instruction &
& Intervention, Intervention

Tier I:

Prevention for All Tier llI:

Tier II: Intensive Need or
Strategic Instruction Crisis Intervention

and Intervention Services Services and Supports
and Supports

76

Poll: Which Self-Management Components is your

School Explicitly Implementing (in a Planned Way)?

o Positive Climate/Relationships

o Behavioral Expectations/
Skill Instruction

o Student/Staff Motivation and
Accountability

o Consistency Across All Other
Components

o Setting, Peer, Individual
Special Situations

77

What are the NEXT STEPS for your
District and Its Schools???

Relationships and
Positive Scl mate

Expectations and ’?
Skill Instruction .

Motival
Accountability

?
Special Situations — ’?
Setting and Student H

78
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Please Stop the Tape
and Take Some Time

to Write Down

Your Thoughts about
these Final Questions

Presentation Review

A Definition and the Importance of Student
Self-Management

(SEL/PBSS)

The Evidence-based Components of School
Discipline, Classroom Management, &
Student Self-Management

Expanding the Components into a Multi-Tiered
Context

Goals/Outcomes of a School-wide Social-Emotional

Learning/Positive Behavioral Support System

80
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