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Today. . . 
We are going to talk about 

the importance of using 

DATA to solve 

problems…
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Presentation Overview

▪ MTSS Introduction/Overview

▪ The MTSS Data-based, Problem-Solving,

Consultation, Intervention Process

▪ Problem Identification and The “First Things First”

▪ Identifying and Prioritizing Student Concerns

▪ Beginning the Assessment Process

The Ultimate 

Educational Goal

IS   TO:

Maximize ALL Students’ 

Academic Achievement and 

Social, Emotional, and Behavioral 

Development

From a Student Perspective…
Our Ultimate Goal is to create…

Independent 

Learner

Self-Manager

Academic            

Learning,              

Mastery,                        

and                

Achievement

Social, 

Emotional, 

and     

Behavioral 

Development
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The MTSS Process focuses on 

providing students the academic 

and/or behavioral services, 

supports, strategies, or programs 

they need to be successful.

Where Does Multi-tiered Process Start?

In the classroom:

• With effective instruction and classroom 
management delivered by effective 
teachers

• Where students’ mastery of academic 
material and positive response to 
classroom management is assessed 
and monitored in an ongoing way

• Where data-based problem-solving 
begins when students are not 
academically or behaviorally successful

Teacher-Instructional 

Factors:

Are teachers 

well-matched 

to their 

students and 

curricula?

Curricular Factors:

Are curricula 

well-matched to 

students and teachers?

Student Factors:

Are students prepared 

and “programmed”

for success?

Students Succeed Because of 

their Instructional Environments
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BIG IDEA #1
▪ The First “Intervention” is Effective 

Differentiated Academic and 

Behavioral Instruction by an Effective 

Classroom Teacher 

with Effective 

Classroom 

Management

BIG IDEA #2
▪ Effective Instruction is Supported by

Sound Curricula and Instructional 

Resources,

and Prepared

and Motivated 

Students

Where does the Multi-tiered Process Go?

For students who are not responding to effective instruction 
and teacher-initiated instructional or intervention approaches 
over time: 

• The problem-solving process becomes more formal

o diagnostic or functional assessments are completed

o more intensive classroom-based interventions are implemented

o student progress is monitored more frequently

o data is used to determine the success of the interventions or the 
need for more intensive services.

• More specialized, multidisciplinary resources are used to deliver 
more specialized interventions to produce improved child outcomes

• The intensity of services delivered are driven by student outcomes!! 
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When Students Academically Struggle or 

Present with Behavioral Challenges

The Goals of the MTSS Process are to Address the 
Needs of these Students by:

• Using a problem-solving process that links 
to research-based instruction and/or 
interventions

• Providing consultation to teachers so that 
the instructional changes or targeted 
interventions are implemented with integrity 
and success.

When Students Academically Struggle or 

Present with Behavioral Challenges

The Goals of the MTSS Process are to Address the 
Needs of these Students by:

• Collecting assessment and intervention 
progress or outcome data in case more 
intensive instruction or interventions are 
needed later.

• Increasing the knowledge and skills of all of 
the teachers and other professionals 
involved.

Components of the Multi-Tiered Process

The Multi-Tiered process involves two primary 

components:

Component 1:  Multi-Tiered Teaming

• A teaming process involves the use of different staff 

and/or teams that apply the problem-solving process to 

address a specific student situation. 

Component 2:  The Data-Based Functional

Assessment Problem-Solving Process

• Determines why a student is not responding to effective 

instruction and classroom management. 
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BIG IDEA #3
The Primary MTSS Service     

Delivery Approach involves:

Problem-Solving – Consultation –

Intervention

NOT

Wait to Fail – Refer –

Test – Place 

The Data-based, Functional Assessment 

Problem Solving Process

Develop/Implement Plan

How are we going to solve 

the problem?

Progress Monitor/

Evaluate

Did our plan work?

Identify/Define the Problem

What is the problem? 

Functionally Analyze 

the Problem

Why is it 

happening?

Teacher-Instructional 

Factors:

Are teachers 

well-matched 

to their 

students and 

curricula?

Curricular Factors:

Are curricula 

well-matched to 

students and teachers?

Student Factors:

Are students prepared 

and “programmed”

for success?

When Students do not Succeed: 
We Need to Analyze their 

Instructional Environments
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Instructional 

Casualties:

Past or

Present?

Said a Different Way . . . 

Are Struggling Students . . .

Curricular 

Casualties:

Past or

Present?

Student-Specific 

Casualties:

Past or

Present?

BIG IDEA #4
MTSS processes are implemented 

along a continuum reflecting the 

Intensity of Services,

Supports, Strategies, or

Programs Needed by 

Students to be 

Academically or 

Behaviorally Successful

Tier II:

Strategic Instruction

and Intervention Services

and Supports

Tier I:

Prevention for All
Tier III:

Intensive Need or

Crisis Intervention

Services and Supports

Academic           

Instruction                        

& Intervention

Behavioral 

Instruction &                     

Intervention
M

T

S

S

Multi-tiered:  Prevention, Strategic 

Intervention, and Intensive Need Services
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BIG IDEA #5
▪ The MTSS Problem-Solving Process is

Taught to, Modeled for, and Implemented by

EVERYONE in the School.  

It is: 

✓Written and Resourced, 

✓Planned and Consistent, 

✓Evaluated and 

Continuously

Improved

BIG IDEA #6
▪ In order for the Problem-Solving Process

to work instructional staff need to have access

to a Building-level SAT team of

multidisciplinary experts

to help facilitate the 

implementation of strategic

or intensive assessment, 

instruction, or behavioral

intervention processes

A Step-by-Step Implementation Blueprint
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A Model Multi-Tiered Implementation 

Process/Flow-Chart for a School

• Step 1

The General Education teachers provide 

effective differentiated academic 

instruction and implement effective 

classroom management, while evaluating 

student progress and mastery.

A Model Multi-Tiered Implementation 

Process/Flow-Chart for a School

• Step 1a:  When a Student is not 

Succeeding Academically or Behaviorally

The General Education teachers do informal 

problem-solving, academic or behavioral 

curriculum-based analyses. . . then re-teach, 

modify the curriculum or instruction, provide skill 

remediation, implement informal accommodations 

. . .

A Model Multi-Tiered Implementation 

Process/Flow-Chart for a School

• But . . . If the Student Continues to Not 

Succeed– Progressively or Significantly

Teachers begin the data-based, functional assessment 

process:  Problem Identification
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Engaging in the Data-based, Functional 

Assessment Problem Solving Process

Develop/Implement Plan

How are we going to solve 

the problem?

Progress Monitor/

Evaluate

Did our plan work?

Identify/Define the Problem
What is the problem? 

Functionally Analyze 

the Problem

Why is it 

happening?

A Model Multi-Tiered Implementation 

Process/Flow-Chart for a School

• Step 2 Student Continues to Not 

Succeed– Progressively or Significantly

Teachers begin this process by describing the problem in 

detail. . . In observable and measurable terms. . .

Including:  Who, when, where, under what conditions, 

how often, how long, how intensively

Initial Problem Identification/Analysis Steps
“First Things First”

Goal:   Describe and Quantify Initial Concerns

Activity 1.  Completion of student Cumulative Record Review

Activity 2.  Determination of student’s current functional academic/ 

social, emotional, behavioral status

Activity 3.  Parent/Guardian Interview

Potentially collect Social History

Activity 4.  Completion of student medical review (Get release of

information)

Activity 5.  Interview Student, Previous Teachers, Interventionists

Activity 6.  Classroom observations
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“First Things First” Record Review Data:  

School Management Systems

If present (or programmed) in(to) a District/School’s Data 

Management System, this information is electronically imported 

into a virtual Cumulative Folder/Record Review Form at the 

beginning of the formal MTSS Problem-Solving process:

Student Name, Gender, Race, Birthdate, Current Age

IEP/504 Status and Disability area/ELL Status

Chronological:  Districts, Schools, Grades Attended; Teachers

Absences, Tardies (To/within school), Homelessness, Custody

Grades, GPA, Subjects failed, Retentions

Vision, Hearing, Speech Issues

Discipline Referrals to the Office, Suspensions, Expulsions

Trips to the Nurse’s Office; Medications taken/taking

“First Things First” Record Review Data:  

School Management Systems

Additional Cumulative Folder/Record Review Form Information:

Chronological:

Screening, Progress Monitoring, Interim, and other Formative 

Assessments

Previous/Current Get-Go Status and Specific Areas of Concern

Previous Academic/Social, Emotional, Behavioral Services, 

Supports, Interventions, Plans (including 504 and IEP)– Service 

delivery dates, people involved, evaluations and outcomes

School-based Mental Health or other Social Services/Community

supports received– Service delivery dates, people involved,

interventions/therapies implemented, evaluations and outcomes

Teachers’ Detailed Description of Current Concerns and Hypotheses

Initial Problem Identification “Outcomes”

❖ Identify Student Assets and Weaknesses

❖ Identify Critical Life Events, Milestones, 

Circumstances (Positive and Negative)

❖ Discount/Identify Medical, Physiological, Genetic,

Biochemical Status, Circumstances, Events

❖ Identify Academic and Social-Emotional/Behavioral 

“Speed of Acquisition”/Developmental Progression

❖ Identify Issues of Attendance, Poor Instruction, 

School and/or Curricular Moves/Transitions
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A Model Multi-Tiered Implementation 

Process/Flow-Chart for a School

Step 2 Step 3/4 Options

Classroom-based  

Adaptations (Steps 3a/3b)

Grade-level MTSS

Presentation (Step 4a)

Building-level MTSS

Presentation (Step 4b)

?

?

?

A Model Multi-Tiered Implementation 

Process/Flow-Chart for a School

Step 2 Step 3/4 Options

Building-level MTSS

Presentation

The Goals of MTSS Team Meetings

• Determine if there is enough “Relevant-Known” 

information to . . . . 

• Identify the best academic or behavioral, 

assessment, instruction, or intervention 

specialist/consultant to. . . 

• Go into the setting(s) where the “problem” exists 

to help teachers and others to “solve the 

problem”
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A Template for the 

MTSS Team Meeting 

• The Requesting Classroom Teacher presents 
the case guided by the Cumulative Folder 
Review form. 

(8 to 12 minutes without interruption)

• Other Team members share their information 
about the student/case.

• The Team clarifies and defines the problem, 
identifying skill gaps and replacement 
behaviors.

• “Relevant Known,” “Relevant Unknown,” and “Irrelevant” 
information is categorized.  

--When there are too many “Relevant Unknowns”– Assign 
individuals to gather the information; Schedule a time to 
reconvene the Team

--When most information is “Relevant and Known”– Assign 
a MTSS Consultant to work with the Teacher on functional 
assessment/intervention activities 

• Decide when the Team needs to review/receive updates 
on the case. (Between 2 to 6 weeks).

A Template for the 

MTSS Team Meeting 

The Primary Case-Specific Outcome    

at the Building-level MTSS Team

1.  If there are too many Relevant/Unknown questions and 

answers, the Building-level MTSS Team suspends the case 

review, decides who will collect what information, and 

determines when the team will reconvene to hear and consider 

the new data. 

2.  When there is sufficient information, the MTSS Team 

decides who is the best assessment- or intervention-oriented 

consultant, in or available to the school, to work directly with 

the teacher to complete a comprehensive functional 

assessment, and to help design, implement, and evaluate 

strategic instructional or intervention services, supports, 

strategies, or programs.
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Critical Point. . .
Virtually all of the data-based functional assessment, 

intervention identification and planning, and 

intervention implementation and evaluation is done by 

the consultant assigned to the case by the Building-

level MTSS team, outside of the MTSS team 

meetings, and directly in the classroom

or setting where the difficulties                                             

are occurring.

An Overview of the Problem Solving 

Process at the Student Level

• Step 1:   Review all existing Data and History on the 

Student

• Step 2:  Complete a “Gap Analysis,” Functionally 

Describe the “Problem,” and Identify 

Replacement Behaviors

• Step 3:  Generate Hypotheses (using functional 

assessment) to explain why problem is 
occurring

• Step 4:  Assess (confirm or reject) Hypotheses

• Step 5:  Design and Write the Intervention 

Plan

• Step 6:  Implement the Intervention Plan 

and Interventions

• Step 7:  Formatively and Summatively 

Evaluate the Interventions and 

Intervention Plan

An Overview of the Problem Solving 

Process at the Student Level
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Engaging in the Data-based, Functional 

Assessment Problem Solving Process

Develop/Implement Plan

How are we going to solve 

the problem?

Progress Monitor/

Evaluate

Did our plan work?

Identify/Define the Problem
What is the problem? 

Functionally Analyze 

the Problem

Why is it 

happening?

Film Clip: Nail 

A Case Study Simulation of the Data-

Based Problem-Solving Process

• Step 1:   Review all existing Data and History on the

Student

• Step 2:  Complete a “Gap Analysis,” Functionally 

Describe the “Problem,” and Identify 

Replacement Behaviors

• Step 3:  Generate Hypotheses (using functional 

assessment) to explain why problem is 
occurring

• Step 4:  Assess (confirm or reject) Hypotheses

Finish this Activity by 2:00 

Case Study
Samantha Grade 9 (January)

Samantha is a 16-year-old 9th grader at the 7th through 12th grade Central 
Community High School (CCHS) who is receiving special education 
services as a student with a learning disability.  These services include 
daily co-taught classes for ELA, math, science, and social studies, as 
well as a daily resource class for content reinforcement.  

Samantha frequently speaks disrespectfully to staff, especially staff 
members with whom she has not established a positive relationship.  
She skips class frequently, and is often tardy to class because she 
either is spending time with friends in the hallway or she wants to miss 
part of the class on purpose.  She struggles with getting settled at the 
beginning of some classes, and with transitions from activity to activity 
when in class.  When she does not know what to do or if the material 
appears difficult, she quickly becomes frustrated and often does not wait 
for staff members’ help before verbally disrupting the class.  

Since October, Samantha’s attendance and behavior has noticeably 
declined.  She used to respond effectively to certain staff members 
when frustrated, but has been resistant to even them recently.  
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Case Study 
Samantha Grade 9 (January)

Samantha was retained in 4th grade.  Between the 4th through 9th grade, 

she has experienced 11 different school transitions, including time in two 

alternative programs.  Samantha re-enrolled in CCS during the last 

school year on January 30, 2012.  At the end of the year, she did not 

pass her 8th grade ELA or Math state standards test.  Samantha’s 

current instructional skill level is estimated as follows:

Reading/Literacy Approximately 5th grade level

Mathematics Approximately Middle School level

Language Arts 3rd to 5th grade level 

Written Expression 3rd to 5th grade level 

Samantha has a three-year old child (boy).  While she lives with her mother 

(no father appears present), her son lives with her aunt—who does most 

of the child care.  Samantha’s son’s biological father does not appear to 

be present in any parenting role or sense.

Case Study 
Samantha Grade 9 (January)

Last year, Samantha’s classroom behavior was addressed by her 8th grade 

team.  A plan was set up for a cool-down time when needed and as a 

proactive response to potential problem behavior.  This worked well for 

Samantha, as she was receptive to working with the teachers involved.  

Two of last year’s teachers, significantly, “looped” up with her from 8th to 

9th grade.  These teachers have established positive relationships with 

Samantha, and this seems to significantly affect how she interacts with 

them.  

One of these teachers notes that she comprehends very well in class when 

someone reads class material out loud.  The other teacher observes that 

Samantha “has great drive and determination to do well when she wants 

to.”  Samantha appears to do well in one-on-one instruction and in some 

small groups, and she enjoys reading and participating in class.  She 

also seems to learn best when material is chunked for her, and when 

she reviews or practices material a number of times.

Case Study 
Samantha Grade 9 (January)

Samantha was working hard and doing well from the start of the school 

year until early October—when her absences, tardies, and skipped 

classes increased.  Lately, even when in class on time, Samantha’s 

behavior (talking out or to other students, irritating other students, 

using profanity, not following teacher directions, needing to be “the 

leader or authority” in the classroom, getting angry) often requires 

that she be asked to leave.  Samantha has missed a large amount of 

instruction over the last three months.

Samantha’s teachers wondered if something significant happened 

during the October break to cause this change of attitude and 

behavior.  When asked about this, Samantha gets immediately upset 

and distraught, and will not talk.  Samantha is not receiving any 

mental health services at the present time.
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The Keys to Step 1 Success

• READ . . .    Your Case Study out loud 

and line-by-line

• RECORD. . . Your information on the 

forms provided

• REVIEW. . . Your work after completing 

first run-through

Finish by 01:15 

Case Study:  Identifying Targets of Change/  

Story-Mapping Known Information 

Samantha Grade 9 (January)

Initial Concerns (Organize in the Following Areas):

Medical Concerns

Emotional/Cognitive Concerns

Social Concerns

Behavioral Concerns

Academic Concerns:   Literacy, Math, Oral Expression, 

Written Expression

Academic/Behavioral Support Concerns

Case Study:  Identifying Targets of Change

Samantha Grade 9 (January)

Medical Concerns:

49
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Case Study:  Identifying Targets of Change

Samantha Grade 9 (January)

Emotional/Cognitive Concerns:

Social Concerns:

Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Behavioral Concerns:

Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Academic Concerns:   Literacy, Math, Oral Expression, 

Written Expression
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Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Academic/Behavioral Support Concerns:

Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Medical Concerns:

None Noted

Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Emotional/Cognitive

Since October, Samantha has demonstrated more angry incidents in 

class.

Social Concerns

(See Classroom Behavioral Concerns with Teachers and Peers)
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Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Behavioral Concerns

Since October, Samantha has been sent to the Dean’s Office on a number of 

occasions for:

• Needing to be “the leader or authority” in the classroom 

• Talking out or to other students 

• Irritating other students

• Using profanity

• Not following teacher directions

• Speaking disrespectfully to staff, especially staff members with whom 

she has not established a positive relationship 

Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Academic Concerns

Samantha did not pass her 8th grade ELA or Math state standards test.  

Case Study: Identifying Targets of Change

Samantha Grade 9 (January)

Academic/Behavioral Supporting Concerns

• Since October, she is skipping class frequently, and is often tardy 

to class because she either is spending time with friends in the 

hallway or she wants to miss part of the class on purpose.  

• She struggles with getting settled at the beginning of some 

classes, and with transitions from activity to activity when in class.  

• She quickly becomes frustrated and often does not wait for staff 

members’ help before verbally disrupting the class when she does 

not know what to do or if the material appears difficult.
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A Case Study Simulation of the Data-

Based Problem-Solving Process

• Step 1:   Review all existing Data and History on the 

Student

• Step 2:  Complete a “Gap Analysis,” Functionally

Describe the “Problem,” and Identify

Replacement Behaviors

• Step 3:  Generate Hypotheses (using functional 

assessment) to explain why problem is 
occurring

• Step 4:  Assess (confirm or reject) Hypotheses

Step 2:  Complete a “Gap Analysis,” Functionally 

Describe the “Problem,” and Identify 

Replacement Behaviors

Determine the gap between current and 
expected student levels of functioning

– Define expected level of functioning 

– Define current level of functioning and skills mastered 

– Identify the “Gap”

– Define desired/targeted level of functioning/  
replacement behaviors (Intervention Goal)

– Determine if you have enough information to proceed

Analyzing Available Information

• Identify “Relevant Known,” “Relevant Unknown,” 

& “Irrelevant” information

– Relevant Known:  Document and keep

– Relevant Unknown:  Assign member to collect/find 

information w/in specified time frame; suspend 

problem solving process if too much information is 

“Relevant & Unknown”

– Irrelevant information:  Do not allow it to bias or 

interfere with the problem-solving process
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Case Study:  Samantha

Samantha Grade 9 (January)

Relevant Known Relevant Unknown Irrelevant

Assessment Domains

Student:   Medical, Emotional/Cognitive, Social, Behavioral

Academic/Curricular:  Academic and Academic Supporting Behaviors

Teacher/Instruction

Classroom/Peer

School/District

Home/Community

The Keys to Success:  

Analyzing Available Information

• READ . . .    Your Case Study out loud 

and line-by-line

• RECORD. . . Your information on the 

forms provided

• REVIEW. . . Your work after completing 

first run-through

Samantha Grade 9 (January referral)

Relevant Known Relevant Unknown Irrelevant

Student:   Medical, Emotional/Cognitive, Social, Behavioral

Case Study:  Analyzing Available Information
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Samantha Grade 9 (January referral)

Relevant Known Relevant Unknown Irrelevant

Academic/Curricular:  Academic and Academic Supporting Behaviors

Case Study:  Analyzing Available Information

Samantha Grade 9 (January referral)

Relevant Known Relevant Unknown Irrelevant

Teacher/Instruction

Case Study:  Analyzing Available Information

Samantha Grade 9 (January referral)

Relevant Known Relevant Unknown Irrelevant

Classroom/Peer

School/District

Case Study:  Analyzing Available Information
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Samantha Grade 9 (January referral)

Relevant Known Relevant Unknown Irrelevant

Home/Community

Case Study:  Analyzing Available Information

Case Study:  Analyzing Available Information

Samantha Grade 9 (January)

Student:  Current Status

Samantha is a 16-year-old 9th grader at the 7th through 12th grade Central 
Community School (CCS) who is receiving special education services as a 
student with a learning disability.  These services include daily co-taught 
classes for ELA, math, science, and social studies, as well as a daily 
resource class for content reinforcement.  

Samantha was retained in 4th grade. 

Between the 4th through 9th grade, she has experienced 11 different school 

transitions, including time in two alternative programs.  

Samantha re-enrolled in CCS during the last school year on January 30, 2012.  

Case Study:  Analyzing Available Information

Samantha Grade 9 (January)

Student:  Current Status

Samantha’s current instructional skill level is estimated as follows:

Reading/Literacy Approximately 5th grade level

Mathematics Approximately Middle School level

Language Arts 3rd to 5th grade level 

Written Expression 3rd to 5th grade level 

One of her teachers notes that she comprehends very well in class when 

someone reads class material out loud.  

Samantha’s teachers wondered if something significant happened during the 

October break to cause her change of attitude and behavior.  When asked 

about this, Samantha gets immediately upset and distraught, and will not 

talk.  

Samantha is not receiving any mental health services at the present time.
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Case Study:  Analyzing Available Information

Samantha Grade 9 (January)

Academics/Instruction:  Current/Previous Academic Interventions

Last year, Samantha’s classroom behavior was addressed by her 8th grade 

team.  A plan was set up for a cool-down time when needed and as a 

proactive response to potential problem behavior.  This worked well for 

Samantha, as she was receptive to working with the teachers involved.  

Samantha appears to do well in one-on-one instruction and in some small 

groups, and she enjoys reading and participating in class.  

She also seems to learn best when material is chunked for her, and when she 

reviews or practices material a number of times.

Samantha has missed a large amount of instruction over the last three months.

Case Study:  Analyzing Available Information

Samantha Grade 9 (January)

Curriculum

No information currently in this area.

Case Study: Analyzing Available Information 

Samantha Grade 9 (January)

Classroom/Peers

Two of last year’s teachers, significantly, “looped” up with her from 8 th to 9th

grade.  These teachers have established positive relationships with 

Samantha, and this seems to significantly affect how she interacts with them.  

The other teacher observes that Samantha “has great drive and determination 

to do well when she wants to.”  

Samantha was working hard and doing well from the start of the school year 

until early October—when her absences, tardies, and skipped classes 

increased.  
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Case Study: Analyzing Available Information 

Samantha Grade 9 (January)

District/School

No information currently in this area.

Case Study:  Analyzing Available Information

Samantha Grade 9 (January)

Home/Community

Samantha has a three-year old child (boy).  While she lives with her 
mother (no father appears present), her son lives with her aunt—who 
does most of the child care.  Samantha’s son’s biological father does 
not appear to be present in any parenting role or sense.

Prioritizing Initial Concerns

• Ways to Prioritize Initial Concerns, and Later 

Interventions:

– Severity, Intensity, or Importance

– “Early Successes”—Easiest to Address, 

Quickest Success, or Least Time, Effort, or 

Resources

– Intervention “Pivots”
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Case Study:  Prioritizing Initial Concerns

Samantha Grade 9 (January)

Initial Concerns (Put in Priority Order): Area of Concern*

1.

2.

3.

4.

5.

*  Identify areas as Medical, Emotional/Cognitive, Social, Behavioral, 
Academic (specify area), or Academic Supporting

Identifying Academic Replacement Behaviors 

• Usually are the Next Skills in a Specific Academic 
Area’s Scope & Sequence Chart that need to be 
Mastered by the Student– REGARDLESS of Age or 
Grade-level Placement

• May involve Prerequisite Skills needed by the Student 
to Master more Advanced Academic Skills

• Need to Emphasize that some Skills are not 
Sequential or Prerequisite even though they appear to 
be in a Scope & Sequence Chart (e.g., Blending in 
literacy)

Identifying Social, Emotional, or Behavioral 

Replacement Behaviors

Potential Behavioral Intervention Targets:
– Increasing appropriate and/or establishing new social, 

emotional, or behavioral awareness, cognitions, self-
management, actions, or interactions

– Decreasing or eliminating inappropriate social, emotional, 
or behavioral awareness, cognitions, self-management, 
actions, or interactions

Key Points:
– Even when decreasing inappropriate behavior, there must 

be identified appropriate (replacement) behaviors

– Replacement behaviors are described as positive 
outcomes;  the words “Not,” “Stop,” or “Don’t” are not used
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Presentation Review

▪ MTSS Introduction/Overview

▪ The MTSS Data-based, Problem-Solving,

Consultation, Intervention Process

▪ Problem Identification and The “First Things First”

▪ Identifying and Prioritizing Student Concerns

▪ Beginning the Assessment Process

Howard M. Knoff, Ph.D.

President, Project ACHIEVE 

Educational Solutions

49 Woodberry Road

Little Rock, AR 72212

E-mail:   howieknoff1@projectachieve.info

Phone:   501-312-1484

Websites:  www.projectachieve.info

Blog:  www.projectachieve.info/blog

Twitter:  @DrHowieKnoff
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MTSS Case Study 
 

Samantha    16 years  0 months old  

     Referral:  January, Grade 9 
 

 

 Samantha is a 16-year-old 9th grader at the 7th through 12th grade Central Community School 

(CCS) who is receiving special education services as a student with a learning disability.  These 

services include daily co-taught classes for ELA, math, science, and social studies, as well as a 

daily resource class for content reinforcement.  Samantha frequently speaks disrespectfully to 

staff, especially staff members with whom she has not established a positive relationship.  She 

skips class frequently, and is often tardy to class because she either is spending time with friends 

in the hallway or she wants to miss part of the class on purpose.  She struggles with getting 

settled at the beginning of some classes, and with transitions from activity to activity when in 

class.  When she does not know what to do or if the material appears difficult, she quickly 

becomes frustrated and often does not wait for staff members’ help before verbally disrupting the 

class.  Since October, Samantha’s attendance and behavior has noticeably declined.  She used to 

respond effectively to certain staff members when frustrated, but has been resistant to even them 

recently.   

 

 Samantha was retained in 4th grade.  Between the 4th through 9th grade, she has experienced 

11 different school transitions, including time in two alternative programs.  Samantha re-enrolled 

in CCS during the last school year on January 30, 2012.  At the end of the year, she did not pass 

her 8th grade ELA or Math state standards test.  Samantha’s current instructional skill level is 

estimated as follows: 

 

 Reading/Literacy   Approximately 5th grade level 

 Mathematics    Approximately Middle School level 

 Language Arts  3rd to 5th grade level  

 Written Expression   3rd to 5th grade level  

 

 

 Samantha has a three-year old child (boy).  While she lives with her mother (no father 

appears present), her son lives with her aunt—who does most of the child care.  Samantha’s 

son’s biological father does not appear to be present in any parenting role or sense. 

 

 Last year, Samantha’s classroom behavior was addressed by her 8th grade team.  A plan was 

set up for a cool-down time when needed and as a proactive response to potential problem 

behavior.  This worked well for Samantha, as she was receptive to working with the teachers 

involved.  Two of last year’s teachers, significantly, “looped” up with her from 8th to 9th grade.  

These teachers have established positive relationships with Samantha, and this seems to 

significantly affect how she interacts with them.  One of these teachers notes that she 

comprehends very well in class when someone reads class material out loud.  The other teacher 

observes that Samantha “has great drive and determination to do well when she wants to.”   



 

 B 

 

 Samantha appears to do well in one-on-one instruction and in some small groups, and she 

enjoys reading and participating in class.  She also seems to learn best when material is chunked 

for her, and when she reviews or practices material a number of times. 

 

 Samantha was working hard and doing well from the start of the school year until early 

October—when her absences, tardies, and skipped classes increased.  Lately, even when in class 

on time, Samantha’s behavior (talking out or to other students, irritating other students, using 

profanity, not following teacher directions, needing to be “the leader or authority” in the 

classroom, getting angry) often requires that she be asked to leave.  Samantha has missed a large 

amount of instruction over the last three months. 

 

 Samantha’s teachers wondered if something significant happened during the October break 

to cause this change of attitude and behavior.  When asked about this, Samantha gets 

immediately upset and distraught, and will not talk.  Samantha is not receiving any mental health 

services at the present time. 
 
 

 

 
  



 

 

MTSS Case Study Analysis 
 
Student's Name:   Samantha Date of Birth:    August 7, 2001 
 
Teacher's Name:   9th Grade Team Grade Level:   9th  
 
Date of Request:     Chronological Age: 16 years, 5  months 
 
School:     
_____________________________________________________________ 
 

Initial Concerns    (Rank Order the Top 6 Priorities from  
    1-Highest to 6-) 
 
Concern  Ranking 
 
Emotional/Cognitive 
Since October, Samantha has demonstrated more angry incidents in class. _____ 
 
Behavioral Concerns 
Since October, Samantha has been sent to the Dean’s Office on a number  
of occasions for: 
  

• Needing to be “the leader or authority” in the classroom _____  
• Talking out or to other students  _____ 
• Irritating other students _____ 
• Using profanity _____ 
• Not following teacher directions _____ 
• Speaking disrespectfully to staff, especially staff members with whom   

 she has not established a positive relationship  _____ 
 
Academic Concerns 
Samantha did not pass her 8th grade ELA or Math state standards test.   _____ 
 
Academic/Behavioral Supporting Concerns 
Since October, she is skipping class frequently, and is often tardy to class  _____ 
   because she either is spending time with friends in the hallway or she wants 
   to miss part of the class on purpose.   
 
She struggles with getting settled at the beginning of some classes, and with _____ 
  transitions from activity to activity when in class.   
 
She quickly becomes frustrated and often does not wait for staff members’  _____ 
   help before verbally disrupting the class when she does not know what to do  
   or if the material appears difficult. 
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Existing/Needed Information: 
  
   Existing Information   What Additional Information is Needed?  Who Should Get It? 
     (Relevant Known?)             (Relevant-Unknown) 

 
Student:  Current Status 
 
Samantha is a 16-year-old 9th grader at the 7th through 12th 
grade Central Community School (CCS) who is receiving 
special education services as a student with a learning 
disability.  These services include daily co-taught classes 
for ELA, math, science, and social studies, as well as a 
daily resource class for content reinforcement.   
 
Samantha was retained in 4th grade.  
  
Between the 4th through 9th grade, she has experienced 11 
different school transitions, including time in two alternative 
programs.   
  
Samantha re-enrolled in CCS during the last school year 
on January 30, 2012. 
 
Samantha’s current instructional skill level is estimated as 
follows: 
  Reading/Literacy       Approximately 5th grade level 
 Mathematics    Approximately Middle School level 
 Language Arts       3rd to 5th grade level  
 Written Expression    3rd to 5th grade level  
 
One of her teachers notes that she comprehends very well 
in class when someone reads class material out loud.   
  



 

 B 

Existing/Needed Information: 
  
   Existing Information   What Additional Information is Needed?  Who Should Get It? 
     (Relevant Known?)             (Relevant-Unknown) 

 
Student:  Current Status (Continued) 
 
Samantha’s teachers wondered if something significant 
happened during the October break to cause her change of 
attitude and behavior.  When asked about this, Samantha 
gets immediately upset and distraught, and will not talk.   
 
Samantha is not receiving any mental health services at the 
present time. 
_ _ _ _ _ _ _ _ _ _ 
 
Academics/Instruction:  Current/Previous Academic Interventions 
 
Last year, Samantha’s classroom behavior was addressed 
by her 8th grade team.  A plan was set up for a cool-down 
time when needed and as a proactive response to potential 
problem behavior.  This worked well for Samantha, as she 
was receptive to working with the teachers involved.   
 
Samantha appears to do well in one-on-one instruction and 
in some small groups, and she enjoys reading and 
participating in class.   
  
She also seems to learn best when material is chunked for 
her, and when she reviews or practices material a number 
of times. 
Samantha has missed a large amount of instruction over 
the last three months. 
_ _ _ _ _ _ _ _ _ _ 
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Existing/Needed Information: 
  
   Existing Information   What Additional Information is Needed?  Who Should Get It? 
     (Relevant Known?)             (Relevant-Unknown) 
 
Curriculum 
   No information currently in this area. 
_ _ _ _ _ _ _ _ _ _ 
 
Classroom/Peers 
 
Two of last year’s teachers, significantly, “looped” up with 
her from 8th to 9th grade.  These teachers have established 
positive relationships with Samantha, and this seems to 
significantly affect how she interacts with them.   
 
The other teacher observes that Samantha “has great 
drive and determination to do well when she wants to.”   
  
Samantha was working hard and doing well from the start 
of the school year until early October—when her 
absences, tardies, and skipped classes increased.   
_ _ _ _ _ _ _ _ _ _ 
 
District/School 
     No information currently in this area. 
_ _ _ _ _ _ _ _ _ _ 
 
Home/Community 
Samantha has a three-year old child (boy).  While she lives 
with her mother (no father appears present), her son lives 
with her aunt—who does most of the child care.   
 
Samantha’s son’s biological father does not appear to be 
present in any parenting role or sense. 
_ _ _ _ _ _ _ _ _ _



 

  

Replacement (or Desired) Behaviors for the Prioritized Concerns: 
 
     Prioritized Concerns        Desired/Replacement Behaviors 
 
 
Emotional/Cognitive 
Since October, Samantha has demonstrated more angry incidents in class.
  
 
Behavioral Concerns 
Since October, Samantha has been sent to the Dean’s Office on a number 
of occasions for: 
  

• Needing to be “the leader or authority” in the classroom  
• Talking out or to other students   
• Irritating other students  

• Using profanity  
• Not following teacher directions  
• Speaking disrespectfully to staff, especially staff members with 

whom she has not established a positive relationship   
 
Academic Concerns 
Samantha did not pass her 8th grade ELA or Math state standards test.    
 
Academic/Behavioral Supporting Concerns 
Since October, she is skipping class frequently, and is often tardy to class 
because she either is spending time with friends in the hallway or she 
wants to miss part of the class on purpose.   
 
She struggles with getting settled at the beginning of some classes, and 
with transitions from activity to activity when in class.   
 
She quickly becomes frustrated and often does not wait for staff members’ 
help before verbally disrupting the class when she does not know what to 
do or if the material appears difficult.
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