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Last Time: 

Trauma and Emotional Stress Take-Aways

• There are multiple stressful circumstances or events 

that trigger students’ emotionality in school. Many of them 

are not (by definition) traumatic events.

• Stress, Trauma, and Anxiety share a number of clinical 

characteristics, but stress is the broader and most 

prevalent of the three for students in schools.

• School staff need to educated about stress and anxiety 

and trauma, but addressing student stress should be 

administrators and instructional staff’s primary focus.

• Schools that are using trauma-sensitive programs may miss 

these stressors, treat them inappropriately, and/or 

inadvertently make them worse.

• Schools need to establish the positive climate, safety, and 

prosocial relationship characteristics that, first and foremost, 

prevent and address stress for all students.

• Schools and districts need to be prepared to deliver the full 

multi-tiered continuum of services, supports, strategies, and 

interventions. This includes providing the necessary training, 

resources, and mental health personnel.

Last Time: 

Trauma and Emotional Stress Take-Aways
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De-Stressing Our Schools

• Goal 1- Relationships 

• Goal 2- Responsibilities

• Goal 3- Routines

• Goal 4- Reassurance

Session Overview

“Research demonstrates that a positive school climate 

(which includes factors such as safety, a sense of 

connectedness and belonging, social and emotional 

competencies, and the physical environment) is associated 

with positive student outcomes. Specifically, a positive 

school climate is associated with higher student 

achievement, improved psychological well-being, 

decreased absenteeism, and lower rates of suspension.”

De-Stressing Our Schools

Trauma and Learning Policy Initiative: Trauma-Sensitive Schools 

Descriptive Study. Jones, Berg, & Osher. American Institutes for 

Research, 2018.

• Positive, safe, prosocial, and informed schools are “trauma 

sensitive” and rarely need more “clinically-specialized” 

whole-school approaches

• We need to establish positive school and classroom 

climates, and prosocial interactions and relationships

• Students (and staff) need to learn and demonstrate—from 

preschool through high school—prosocial interpersonal, 

social problem-solving, conflict prevention and resolution, 

and emotional control and coping skills

• Staff need to learn and understand the science-to-practice 

elements of student stress, emotionality, and trauma

De-Stressing Our Schools

What We Know:
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De-Stressing Our Schools

U.S. Department of Education’s ED School Climate Survey tool (EDSCLS, 2014)

De-Stressing Our Schools:

Establishing the Four R’s 

Helping All Staff/Colleagues Create and Sustain:

• Goal 1- Relationships

Building Positive Relationships/Positive Classroom Climate 

• Goal 2- Responsibilities
Introducing and Practicing the Classroom Expectations

• Goal 3- Routines
Teaching Common Area Expectations and Routines

• Goal 4- Reassurance
Supporting Students’ Social-Emotional Needs

Goal 1: Relationships

Goal 1:  Building Positive Relationships and Climates 

within your Classroom

Issues that Students Come to School With

▪ Typical “Re-Entry to School” Issues Each New Year or 

Semester (New Grade, Teachers, Classmates, 

Expectations)

▪ Pandemic- and Other Stress-Related Events (Home, 

Medical/Loss, Economic, Peer, Academic, Safety, the 

“Unknown”)

▪ Individual Health, Self-Esteem, Attributional, Mental Health 

Issues
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Establish, Build, and Maintain Positive 
Staff, Peer and Student Interactions

Staff to Staff Staff to Students

Students to Students Staff to Students & Parents

How to Talk with Students

• Students look to adults for guidance on how to react to 

stressful events. Teachers and other school staff need to 

acknowledge students’ concerns without an excessive 

level of emotionality, talking with them about their fears, 

and giving them a sense of some control over the physical 

risks that are present. 

• While doing this, it is also important to positively model 

the social problem-solving, flexibility, and compassion 

needed to accomplish the school adjustments required in 

this post-pandemic world. 

How to Talk with Students: More Details

• Take time to talk—using students’ questions or 

concerns as a guide. 

Educators should answer students’ questions truthfully, 

without offering unnecessary details or facts. Give students 

the information that they need to understand that school 

staff are committed to their safety, and how they can 

contribute to this process. 
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Talking with Students: Developmental Differences

Early Elementary School Students

Younger children absorb scary information in waves. They ask 

questions, listen, play, and then repeat the cycle. Children always feel 

empowered if they can control some aspects of their life. A sense of 

control reduces fear and other emotions. 

• Provide brief, simple information that balances facts with appropriate 

reassurances that adults are there to help keep them healthy and to 

take care of them to keep them safe. 

• Reinforce, through specific and concrete examples, the actions that 

everyone in the classroom and school are using every day to help 

everyone get along and succeed. 

• Use language that includes, "I am working hard to help you be 

successful." 

Talking with Students: Developmental Differences

Upper Elementary and Early Middle School Students

▪ This age group often is more vocal in asking questions about 

whether they indeed are safe, and what will happen if specific 

situations or events occur in their schools. 

▪ They may need assistance separating reality from rumor and 

fantasy. 

▪ Discuss the efforts that school, district, parents, and community 

leaders are completing to prevent unsafe or dangerous 

situations, and to help everyone to be safe and successful. 

Talking with Students: Developmental Differences

Upper Middle and High School Students

▪ Issues can be discussed in more depth at these grade levels. 

Refer students to appropriate sources and let them research 

and discuss the facts regarding areas of stress and concern. 

▪ Provide honest, accurate, and factual information about the 

current status of stressful, unsafe, or concerning events or 

fears. 

▪ Engage students in decision-making about school and 

classroom plans, scheduling, interactions, and needed 

responses and modifications. 
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How to Talk with Students About the Pandemic,   

Race, and the Future and Help Them Cope

▪ Come from a Positive, Proactive, and Strengths-based 

Perspective (meaning that we need to identify and build 

on students’ current social, emotional, and behavioral 

skills and strengths)

▪ Allow Students (at their developmental levels) to 

Respectfully Discuss, Debate, and Disagree on the 

Effects of Pandemic, the Race-based Events of the 

Summer and the Past, and their Effects on their Lives

▪ Identify for Students the Continuum of Staff & Service 

Supports

Discussing this Section. . . . . . 

• How are you going to 
share information about 
this section with your 
colleagues?

• How are you going to 
coordinate with your 
related service 
professionals to do this in 
each building?

• Questions or Comments?

Finish by  

Please Stop the Tape 

and Take Some Time 

to Write Down 

Your Thoughts about 

these Questions
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Goal 2: Responsibilities

Goal 2:  (Re-)Introducing and Practicing the Classroom

Behavioral Expectations

Identifying Expectations that are Specific and Observable

▪ How are Expectations Generated and Discussed 

with/by Teachers and Students?

▪ How are Expectations Taught and Practiced?

▪ How are Expectations Reinforced or Corrected?

Elementary Classroom Expectations

Expected Classroom Behaviors 

➢ Demonstrating good listening 

➢ Following directions quickly and the first time 

➢ Focusing on and completing work in a timely way 

➢ Waiting to be called on to speak 

➢ Using an appropriate tone, volume, and pitch of voice 

➢ Talking with others positively and supportively

➢ Accepting consequences quickly and appropriately 

➢ Apologizing appropriately 

➢ Treating personal, school and other’s property with respect 

➢ Asking adults for help to solve serious problems or stay safe 

➢ Being kind to others 

➢ Cooperating and Sharing with others 

➢ Treating others with dignity and respect 

➢ Taking responsibility for your own actions and statements 

➢ Telling the truth 

Secondary Classroom Expectations

Being Prepared to Learn:

Be a Good Listener

Follow Directions Quickly, the First Time

Work Quietly Without Disturbing Others

Complete Work on Time

Raise Your Hand Before You Speak 

Ignore Distractions

Staying Safe:

Keep Arms, Feet, Body to Yourself – In Your Own Space

Sit In Chair Properly – 6 on the Floor

Treat Classroom Furniture, Books, Other Materials Properly

Walk Safely In the Classroom

Ask Adults for Help to Solve Serious Problems
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Secondary Classroom Expectations

Being Behaviorally (Self-)Accountable:

Be Aware of Your Own Feelings and the Feelings of Others

Take Responsibility for Your Own Actions and Statements.

Tell the Truth/Be Honest

Accept Consequences Quickly and Appropriately

Apologize Appropriately (words and actions)

Be a Good Leader and a Good Follower

Demonstrating Prosocial Interactions:

Speak Positively (Appropriate Tone, Volume, and Pitch of Voice)

Respect Yourself, Others, and Property (School, or Personal) 

Start and Finish Conversations Appropriately

Be Kind and Cooperate with Others 

Respond Appropriately to Peer Pressure

Discuss Disagreements in a Calm and Productive Manner

Research-to-Practice: How to Teach 
Social, Emotional and Behavioral Skills

Teach

Demonstrate

Practice

Monitor

Apply

Academic 
Skills

Teach Cognitive Scripts
and Behavioral Skills

Model

Role Play

Performance Feedback

Transfer of Training

Self-Management 
Skills

VS.

How is Inappropriate Behavior Corrected?

Inappropriate, Challenging

Behavior Continuum

Intensity I:  Annoying    

Behavior

Intensity II: 

Disruptive/Interfering 

Intensity III: 

Persistent/Antisocial

Intensity IV: 

Severe/Dangerous

Responses that Facilitate 

Behavioral Change

Corrective Responses

Classroom-based Consequences  +               

Positive Behavioral Practice

Classroom Removal, Teacher/  

Administrator Consequences +

Positive Behavioral Practice

Classroom Removal, 

Administrative/Code of Conduct

Response + Restorative/Positive

Practice
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Where do Teasing, Taunting,

Bullying, Harassment, Hazing, 

and Physical Aggression Fit In?

Intensity II:  Classroom-based

Disruptive/Interfering 

Behaviors

Intensity III:  Persistent/Antisocial 

Behaviors

Intensity IV:  Severe/Dangerous 

Code of Conduct

Behaviors

Teasing

Taunting

Bullying

Harassment

Hazing

Physical Aggression

Summarizing this Section. . . . . . 

• How specific (and are they 
posted) are your (teachers’) 
classroom behavioral 
expectations?

• Were they developed by 
Grade-level Teams and are 
they consistent across all 
teachers at each grade level?

• Are the student offenses this 
differentiated and specific, 
and are they connected to 
actionable steps?

• Questions or Comments?

Finish by

Please Stop the Tape 

and Take Some Time 

to Write Down 

Your Thoughts about 

these Questions
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Goal 3: Classroom and Common Area 

Routines

How Do We Teach 

Classroom and Building Routines? 

Learning, Mastery, and 

Automaticity Instruction

Teach

Apply Review

Infuse
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Goal 3: Selecting Additional 

Classroom and Building Routines

Classroom Routines—Instructional

The “Hand Raising” Skills

Participating in Classroom 
Discussions

Answering Questions during 
Lessons

Working in a Cooperative Group

Doing Seatwork or Independent 
Work Assignments

When You Finish a Classroom 
Paper or Assignment

Transitions from One Classroom 
Subject to Another

Taking Books and Other Materials 
to Class

Taking Timed Tests

Classroom Routines—Procedural

Entering a Classroom

Hanging Coats and Backpacks

Lining Up to Leave the Classroom 

(During the School Day)

The Dismissal Skill

Classroom Routines—Situational

When Your Teacher Gives You a 

Time Out

When Your Teacher Asks You to 

Leave the Classroom (As a 

Consequence)

When the Teacher is Absent

Visitors in the Class or Building

Building Routines—Procedural

Walking in Line in the Building

Putting Clothes in Your Cubby

Washing Hands for Lunch/Snack

Lunchroom Behavior:

Behavior in Line

Getting food/Going to Tables

Eating/In-Seat Behavior

Busing Trays/Tables after Lunch

Table Clean-Up

Leaving the Cafeteria

Playground Behavior (specify)

Keeping the Classroom Clean

Bathroom Behavior (specify)

Special Situation Routines

Knowing when to tell (an 

adult) about a Safety Issue 

Cybersafety

Reporting an Accident or a 

Dangerous Situation

Walking Away from a Fight

or Conflict

The Fire Drill

Classroom and Building Routines

Behavioral Expectations for the 

Common Areas of the School

Hallway

Bathroom

Buses

Playground

Cafeteria

Courtyards

Auditorium

Study Halls

Library/Media Center

Computer/Tech Rooms

Entering/Leaving Building
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Behavioral Script:  Hallway

Hallway 

Eyes forward

Hands by your side

Mouth quiet

Walk to the right

Watch your space

Behavioral Script:  

Bathroom
Bathroom 

Enter/Walk on the left

One at a time at a stall or urinal/

Flush once when done

Mouth quiet

Keep your space/

Respect others’ privacy

Wash your hands/One towel. . .

in the trash

Behavioral Script:  Buses

Bus 

Walk onto the bus

Sit in the first open seat/

Starting in the back

Always sitting, Eyes forward, 

Hands in your space

Inside voice/One-seat talking/

Positive talk

Exit only when bus is stopped
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Behavioral Script:  

Cafeteria

Cafeteria

Enter/Walk on the right

Eyes forward, Hands by your side, Mouth quiet, Space

Always walking, Positive talking, Six-inch voices, 

Always Good Choices

Food on your tray or in your mouth

Raise hand for help

Table clean, 

Throw away your own trash

Summarizing this Section. . . . . . 

Finish 

• Does your school have step-
specific common area 
expectations established 
(especially for pandemic-related 
routines), and are they posted?

• Have teachers at each Grade-
level identified the Top 10 
classroom routines, developed 
consistent step-specific scripts, 
and are they prepared to 
behaviorally teach them?

• Have students been involved in 
developing, teaching, and 
reinforcing these routines?

• Questions or Comments?

Please Stop the Tape 

and Take Some Time 

to Write Down 

Your Thoughts about 

these Questions
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Goal 4: Reassurance

Supporting Students’ Social-Emotional Needs

➢ What Teachers Can Do

What Can Teachers Do?

• Check-in—Socially and Emotionally—with 

Students Every Day

• Explain, teach, practice, prompt, and positively 

reinforce safety steps and routines

• Be Consistently Positive Role Models (Use 

“Think-Alouds”)

• Be Aware of How (and How Much) You Talk 

about Stressful Events in Class

What Can Teachers Do?

• Pay Attention to What Students are Seeing and 

Hearing on TV, Social Media, and other 

Information Sources

• Encourage Students to Control (Minimize) their 

Social Media Time/Teach Social Media “Do’s and 

Don’t”

• Correct Student Misinformation
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What Can Teachers Do?

• Model compassion and acceptance of differences

• Help Students Recognize when They are Getting 

Emotional, and How to Calm Down

• Prevent and Immediately Stop any (Health or 

Mental Health) Teasing, Bullying, Harassment, or 

Discrimination

What Can Teachers Do?

• Counter microaggressions with micro-affirmations

– Microaggression occurs when students are targeted 

because of their (COVID-related) cultural or racial 

backgrounds, or because of a personal or home-

related COVID-19 illness or event.

– Micro-affirmations are acknowledgements that help 

students (and others) feel valued and included. These 

include acknowledging when a microaggression 

occurs.

De-Stressing Our Schools

• Goal 1- Relationships 

• Goal 2- Responsibilities

• Goal 3- Routines

• Goal 4- Reassurance

Session Review
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Preparation for Next Session

Knoff Project ACHIEVE Blog:     

(www.projectachieve.info/blog) 

July 25, 2020:     “Identifying Students with

Back-to-School Social, Emotional, and 

Behavioral Needs: How to Screen

Without Screening”

Discussion/Questions . . . . . . 

• Why are your thoughts?

• What are the implications

for your school?

• What potential resistance

will there be to stress vs.

trauma-centered practices?

Howard M. Knoff, Ph.D.

President, Project ACHIEVE 

Educational Solutions 

49 Woodberry Road

Little Rock, Arkansas 72212  USA

E-mail:  knoffprojectachieve@earthlink.net

Phone:   501-312-1484

Websites:  www.projectachieve.info

Blog:  www.projectachieve.info/blog

Twitter:  @DrHowieKnoff
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