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MTSS Case Study

Samantha 16 years 0 months old
Referral: January, Grade 9

Samantha is a 16-year-old 9" grader at the 7" through 12™" grade Central Community School
(CCS) who is receiving special education services as a student with a learning disability. These
services include daily co-taught classes for ELA, math, science, and social studies, as well as a
daily resource class for content reinforcement. Samantha frequently speaks disrespectfully to
staff, especially staff members with whom she has not established a positive relationship. She
skips class frequently, and is often tardy to class because she either is spending time with friends
in the hallway or she wants to miss part of the class on purpose. She struggles with getting
settled at the beginning of some classes, and with transitions from activity to activity when in
class. When she does not know what to do or if the material appears difficult, she quickly
becomes frustrated and often does not wait for staff members’ help before verbally disrupting the
class. Since October, Samantha’s attendance and behavior has noticeably declined. She used to
respond effectively to certain staff members when frustrated, but has been resistant to even them
recently.

Samantha was retained in 4" grade. Between the 4™ through 9" grade, she has experienced
11 different school transitions, including time in two alternative programs. Samantha re-enrolled
in CCS during the last school year on January 30, 2012. At the end of the year, she did not pass
her 8" grade ELA or Math state standards test. Samantha’s current instructional skill level is
estimated as follows:

Reading/Literacy Approximately 5™ grade level
Mathematics Approximately Middle School level
Language Arts 3 to 5" grade level
Written Expression 3" to 5" grade level

Samantha has a three-year old child (boy). While she lives with her mother (no father
appears present), her son lives with her aunt—who does most of the child care. Samantha’s
son’s biological father does not appear to be present in any parenting role or sense.

Last year, Samantha’s classroom behavior was addressed by her 8™ grade team. A plan was
set up for a cool-down time when needed and as a proactive response to potential problem
behavior. This worked well for Samantha, as she was receptive to working with the teachers
involved. Two of last year’s teachers, significantly, “looped” up with her from 8" to 9™ grade.
These teachers have established positive relationships with Samantha, and this seems to
significantly affect how she interacts with them. One of these teachers notes that she
comprehends very well in class when someone reads class material out loud. The other teacher
observes that Samantha “has great drive and determination to do well when she wants to.”
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Samantha appears to do well in one-on-one instruction and in some small groups, and she
enjoys reading and participating in class. She also seems to learn best when material is chunked
for her, and when she reviews or practices material a number of times.

Samantha was working hard and doing well from the start of the school year until early
October—when her absences, tardies, and skipped classes increased. Lately, even when in class
on time, Samantha’s behavior (talking out or to other students, irritating other students, using
profanity, not following teacher directions, needing to be “the leader or authority” in the
classroom, getting angry) often requires that she be asked to leave. Samantha has missed a large
amount of instruction over the last three months.

Samantha’s teachers wondered if something significant happened during the October break
to cause this change of attitude and behavior. When asked about this, Samantha gets
immediately upset and distraught, and will not talk. Samantha is not receiving any mental health
services at the present time.

—



MTSS Case Study Analysis

Student's Name: Samantha Date of Birth:  August 7, 2001
Teacher's Name: 9% Grade Team Grade Level: 9t
Date of Request: January 7, 2018 Chronological Age: 16 years, 5 months

School: Eisenhower High School

Initial Concerns (Rank Order the Top 6 Priorities from
1-Highest to 6-)

Concern Ranking

Emotional/Cognitive
Since October, Samantha has demonstrated more angry incidents in class.

Behavioral Concerns
Since October, Samantha has been sent to the Dean’s Office on a number
of occasions for:

Needing to be “the leader or authority” in the classroom
Talking out or to other students
Irritating other students

* Using profanity

Not following teacher directions

Speaking disrespectfully to staff, especially staff members with whom
she has not established a positive relationship

Academic Concerns
Samantha did not pass her 8" grade ELA or Math state standards test.

Academic/Behavioral Supporting Concerns

Since October, she is skipping class frequently, and is often tardy to class
because she either is spending time with friends in the hallway or she wants
to miss part of the class on purpose.

She struggles with getting settled at the beginning of some classes, and with
transitions from activity to activity when in class.

She quickly becomes frustrated and often does not wait for staff members’
help before verbally disrupting the class when she does not know what to do
or if the material appears difficult.
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Existing/Needed Information:

Existing Information What Additional Information is Needed? Who Should Get It?
(Relevant Known?) (Relevant-Unknown)

Student: Current Status

Samantha is a 16-year-old 9" grader at the 7" through 12"
grade Central Community School (CCS) who is receiving
special education services as a student with a learning
disability. These services include daily co-taught classes
for ELA, math, science, and social studies, as well as a
daily resource class for content reinforcement.

Samantha was retained in 4" grade.
Between the 4" through 9" grade, she has experienced 11
different school transitions, including time in two alternative

programs.

Samantha re-enrolled in CCS during the last school year
on January 30, 2012.

Samantha’s current instructional skill level is estimated as

follows:
Reading/Literacy Approximately 5™ grade level
Mathematics Approximately Middle School level
Language Arts 3" to 5™ grade level

Written Expression 3" to 5™ grade level

One of her teachers notes that she comprehends very well
in class when someone reads class material out loud.
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Existing/Needed Information:

Existing Information What Additional Information is Needed? Who Should Get It?
(Relevant Known?) (Relevant-Unknown)

Student: Current Status (Continued)

Samantha’s teachers wondered if something significant
happened during the October break to cause her change of
attitude and behavior. When asked about this, Samantha
gets immediately upset and distraught, and will not talk.

Samantha is not receiving any mental health services at the
present time.

Academics/Instruction: Current/Previous Academic Interventions

Last year, Samantha’s classroom behavior was addressed
by her 8" grade team. A plan was set up for a cool-down
time when needed and as a proactive response to potential
problem behavior. This worked well for Samantha, as she
was receptive to working with the teachers involved.

Samantha appears to do well in one-on-one instruction and
in some small groups, and she enjoys reading and
participating in class.

She also seems to learn best when material is chunked for
her, and when she reviews or practices material a number
of times.

Samantha has missed a large amount of instruction over
the last three months.
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Existing/Needed Information:

Existing Information What Additional Information is Needed? Who Should Get It?
(Relevant Known?) (Relevant-Unknown)

Curriculum
No information currently in this area.

Classroom/Peers

Two of last year’s teachers, significantly, “looped” up with
her from 8" to 9" grade. These teachers have established
positive relationships with Samantha, and this seems to
significantly affect how she interacts with them.

The other teacher observes that Samantha “has great
drive and determination to do well when she wants to.”

Samantha was working hard and doing well from the start
of the school year until early October—when her
absences, tardies, and skipped classes increased.

District/School
No information currently in this area.

Home/Community

Samantha has a three-year old child (boy). While she lives
with her mother (no father appears present), her son lives
with her aunt—who does most of the child care.

Samantha’s son’s biological father does not appear to be
present in any parenting role or sense.
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Replacement (or Desired) Behaviors for the Prioritized Concerns:

Prioritized Concerns Desired/Replacement Behaviors

Emotional/Cognitive
Since October, Samantha has demonstrated more angry incidents in class.

Behavioral Concerns
Since October, Samantha has been sent to the Dean’s Office on a number
of occasions for:

* Needing to be “the leader or authority” in the classroom
» Talking out or to other students
* Irritating other students

Using profanity

Not following teacher directions

Speaking disrespectfully to staff, especially staff members with
whom she has not established a positive relationship

Academic Concerns
Samantha did not pass her 8" grade ELA or Math state standards test.

Academic/Behavioral Supporting Concerns

Since October, she is skipping class frequently, and is often tardy to class
because she either is spending time with friends in the hallway or she
wants to miss part of the class on purpose.

She struggles with getting settled at the beginning of some classes, and
with transitions from activity to activity when in class.

She quickly becomes frustrated and often does not wait for staff members’
help before verbally disrupting the class when she does not know what to
do or if the material appears difficult.
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MTSS Case Study Analysis Forms

Student's Name: Date of Birth:

Teacher's Name: Grade Level:

Date of Request: Chronological Age: __yr ___mo
School:

Initial Concerns (Rank Order the Top 6 Priorities from
1-Highest to 6-Lowest)

Concern Ranking
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Existing/Needed Information:

Existing Information What Additional Information is Needed? Who Should Get It?
(Relevant Known?) (Relevant-Unknown)

STUDENT

ACADEMIC/
CURRICULAR

TEACHER/
INSTRUCTION
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Existing/Needed Information:

Existing Information What Additional Information is Needed? Who Should Get It?
(Relevant Known?) (Relevant-Unknown)

CLASSROOM/
PEER

SCHOOL/
DISTRICT

HOME/
COMMUNITY
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Replacement (or Desired) Behaviors for the Prioritized Concerns:

Prioritized Concerns Desired/Replacement Behaviors
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Hypothesis 1: Family/Neighborhood/Community Conditions.

1. because

Positive Prediction:

When ,

Then \

Converse Prediction:

When DOES NOT ,

Then DOES NOT

Referral Questions:

1. ? (Yes/No?)

2. ? (Yes/No?)

Organization of your Questions:

Question 1:

Question 2: YES NO

YES
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How will the data be collected:

R eview Records:
1 nterview:

O bserve:

Test:

S urvey:

S elf-Report:

Possible Interventions:

Hypothesis 2: School/School District Conditions.

1. because

Positive Prediction:

When

Then

Converse Prediction:

When DOES NOT

Then DOES NOT

15.|
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Referral Questions:

1. ? (Yes/No?)

2. ? (Yes/No?)

Organization of your Questions:

Question 1:

Question 2: YES NO

YES

How will the data be collected:

R eview Records:
1 nterview:

O bserve:

T est:

S urvey:

S elf-Report:

Possible Interventions:

161
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Hypothesis 3: Classroom Conditions.

1. because
Positive Prediction:
When ,
Then \
Converse Prediction:
When DOES NOT ,
Then DOES NOT
Referral Questions:
1. ? (Yes/No?)
2. ? (Yes/No?)
Organization of your Questions:
Question 1:
Question 2: VES NO
YES
n NO
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How will the data be collected:

R eview Records:
1 nterview:

O bserve:

Test:

S urvey:

S elf-Report:

Possible Interventions:

Hypothesis 4: Teacher Conditions.

1. because

Positive Prediction:

When

Then

Converse Prediction:

When DOES NOT

Then DOES NOT

18.|
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Referral Questions:

1. ? (Yes/No?)

2. ? (Yes/No?)

Organization of your Questions:

Question 1:

Question 2: YES NO

YES

How will the data be collected:

R eview Records:
1 nterview:

O bserve:

T est:

S urvey:

S elf-Report:

Possible Interventions:

191
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Hypothesis 5: Curricular Conditions.

1. because
Positive Prediction:
When ,
Then ,
Converse Prediction:
When DOES NOT ,
Then DOES NOT
Referral Questions:
1. ? (Yes/No?)
2. ? (Yes/No?)
Organization of your Questions:
Question 1:
YES NO
Question 2:
YES
NO
?

20 |
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How will the data be collected:

R eview Records:
1 nterview:

O bserve:

Test:

S urvey:

S elf-Report:

Possible Interventions:

Hypothesis 6: Student Conditions.

1. because

Positive Prediction:

When

Then

Converse Prediction:

When DOES NOT

Then DOES NOT
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Referral Questions:

1. ? (Yes/No?)

2. ? (Yes/No?)

Organization of your Questions:

Question 1:

Question 2: - .

YES
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How will the data be collected:

R eview Records:
1 nterview:

O bserve:

Test:

S urvey:

S elf-Report:

Possible Interventions:

—
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NOTES
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